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Content-based approaches to teaching global competence



Content knowledge

• The PISA assessment framework describes 4 areas of content 
knowledge that are relevant for global competence:

1. Culture and intercultural relations

2. Socio-economic development and interdependence

3. Environmental sustainability

4. Global institutions, conflicts and human rights

• Might also explicitly add the following areas:

• Diversity (understanding and respecting differences, and 
relating these to our common humanity)

• Social justice (understanding importance of social justice for 
sustainable development and improved welfare for all)

• Values and perceptions (developing a critical evaluation of 
representations of global issues and an appreciation of the 
effect these have on people’s perceptions and attitudes)

What might these look like in the 
classroom?:
• Rights and responsibilities

• Fairness and sharing; Fair Trade

• Classrooms relationships, bullying and 
prejudice

• Eco schools, waste

• Deciding what to do 



Examples of integrating content within existing curricula
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Process-based approaches to teaching global competence



Active, enquiry-based learning



Teachers as facilitators for…

• Experience. A key way to develop attitudes of openness, respect and empathy is to provide opportunities for 
learning through experience – which can be either real (face-to-face interactions, correspondence, online 
communication or events) or imagined (games, books, reconstructions).

• Comparison. Learners can benefit from exposure to “difference” – but, “difference” can often lead to 
comparisons of value (“yours is weird, mine is better than yours”). Students should be encouraged to engage in 
comparisons for understanding (seeing similarities and differences in a non-judgemental manner, taking others’ 
perspectives). In this way, students will engage in a conscious comparison of their own attitudes and values, and 
recognise how these construct their version of reality.

• Analysis. Behind all similarities and differences, there are explanations for practices, thoughts, attitudes and 
values. Careful examination of these explanations can help students to understand why similarities and 
differences exist.

• Reflection. Experience, comparison and analysis need to be accompanied by reflection in order to develop a 
critical awareness and understanding.

• Action. Reflection should be the basis for taking action. Teachers should facilitate, encourage and even manage 
opportunities for co-operative action.

…learning with the head, hands and heart!



Process-based instructional approaches & links to 21st century skills

• Structured debates

• Organised discussions

• Learning from current events

• Project-based learning

• Service learning

21st Century Skills
• Critical thinking
• Collaboration
• Communication
• Creative thinking
• Problem solving
• Social and emotional 

learning (empathy, 
engagement, etc.)



Project-based learning



Example of project-based learning activity:  “Project Citizen”
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Teaching global competence: key messages

1 Teaching must be more interactive, democratic, problem-based and student centered. Focus on research 
and inquiry.

2 Understanding should be central to the teaching agenda. Employing different pedagogies in order to 
ensure students understand what they are learning, rather than restating it on demand is crucial. 

3

Ensure educators understand global competence and how this relates to 21st century skills. Teachers 
should take time to co-ordinate projects with other schools in different communities or countries. 

4

Teachers should use real-world problems, propose multiple perspectives, integrate multiethnic and 
multicultural examples in classrooms, teach responsible action and engage in respectful dialogue.



Real examples of projects/approaches by domain



Dimension 1. Examine issues of local, 
global and cultural significance (1/2)

Project outcomes:
• Learning how to solve real-world 

problems

• Understanding both sides of an 

issue

• Making informed judgements

Australia; Eltham High School
• Students research a variety of issues and develop 

solutions for those issues

• Discuss with members of community, university faculty, 

representatives of the local or national government

• In some cases, students continued working to make a 

difference in their community

• Topics explored: world hunger, investment in 

preventing and treating AIDS, benefits of recycling

Example projects



Dimension 1. Examine issues of local, 
global and cultural significance (2/2)

Scotland; Craigie High School
• Aim: exploring the issue of gender inequality through 

religious education classes

• Students investigate issues related to girls’ access to  

education through various case studies, and discuss 

possible solutions

• Students produce an “issue tree” to identify the impacts 

and root causes of gender inequalities in education, and 

possible solutions

Project outcomes:
Ø Developing students’ 

ownership of the issue

Ø Promoting critical thinking 

skills

Ø Promoting empathy

Example projects



2. Understand and appreciate the 
perspectives and world views of others

United States; 10th grade World Literature class
• Aim: understanding faith and identity

• A majority Christian class of students study a graphic 

memoir of an Iranian girl who grew up under the shah and 

who lived through the 1979 revolution

• Students research Iranian history, politics, culture and Islam 

before and after the revolution during the course

• Students study various multimedia sources to understand 

the main character’s journey and identity struggle as a 

daughter, woman, Iranian and Muslim.

Project outcomes:
Ø Making connections with 

people from other religions

Ø Understanding others’ world 

views

Ø Considering how people 

portray their own religion and 

that of others

Ø Promoting empathy

Example projects



3. Engage in open, appropriate, and 
effective interactions across cultures

Norway; English and social studies classes
• Aim: Communicating across cultural divides

• Students communicate with students in other countries

• Students collaborate by researching an issue, developing 

questions and discussing together via computer. 

• Example: Students read about the challenges for 

girls in India to receive education. After researching 

the issue using multimedia sources, students spoke 

with an all-girl school in India to discuss the 

questions they developed.

Project outcomes:
Ø Learning to be culturally 

sensitive 

Ø Communicating openly and 

appropriately across cultures

Ø Promoting empathy 

Ø Appreciating multiple 

perspectives on an issue

Example projects



4. Take action for collective well-being 
and sustainable development

Mexico; “Mexico and the Global Agenda” class
• Aim: Examining the effects of corruption in order to 

learn about the rule of law and social justice

• Students work with counterparts from another 

secondary school that serves lower-income students 

• Students create and administer a public survey about 

attitudes and experiences with corruption

• Given the high levels of reported experiences of 

corruption, students devise a plan to reduce corruption 

in the community and present it to local officials

Projects outcomes:
Ø Empowering students to take 

action and effect change to 

improve collective wellbeing

Ø Practicing democracy 

Ø Promoting participation in one’s  

community

Ø Appreciating multiple 

perspectives on an issue

Example projects



Brainstorming / Templates for projects for Erasmus+



Contextualising content areas/examples of guiding questions for a project

A key challenge. is to help students and teachers ask appropriate socially-critical questions, for example, about who 
benefits from particular systems and actions.

However, it is clearly possible to tailor a project to the level and appropriate focus.



Topic idea: Researching Fairtrade



Other ideas / interesting methods

Promoting students’ understanding and empathy for local diversity and the experience of newly 

arrived refugees, in collaboration with a local NGO that works on the issue

Storylines allow learners to “become” characters within a community affected by a particular 
global issue.

The pedagogical approach uniquely combines traditional methods of Storyline, with research, 
process drama and reflection.

This experiential and participatory learning provides the motivation for teachers and learners to 
research the issue outside of the story and make connections to what is happening in the real 
world, locally and globally.



Excellent resources

Reference Framework for Competences for Democratic Culture. Volume 3. Guidance for Implementation. 
https://rm.coe.int/prems-008518-gbr-2508-reference-framework-of-competences-vol-3-8575-co/16807bc66e

Global Citizenship: Activities for Ages 7-11. Oxfam. https://www.oxfam.org.uk/education/resources/global-citizenship-

key-stage-two

Education for Global Citizenship: A guide for schools. (2015). Oxfam. 

https://oxfamilibrary.openrepository.com/bitstream/handle/10546/620105/edu-global-citizenship-schools-guide-091115-

en.pdf?sequence=11&isAllowed=y

Teaching for Global Competence in a Rapidly Changing World. (2018). Asia Society/OECD.

http://www.globalstorylines.org/impact

https://rm.coe.int/prems-008518-gbr-2508-reference-framework-of-competences-vol-3-8575-co/16807bc66e
https://www.oxfam.org.uk/education/resources/global-citizenship-key-stage-two
https://oxfamilibrary.openrepository.com/bitstream/handle/10546/620105/edu-global-citizenship-schools-guide-091115-en.pdf?sequence=11&isAllowed=y
http://www.globalstorylines.org/impact

